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1. METHODS: 
Dialogic methods for pedagogic research
2. DATA: 
Engaging implicit and explicit pedagogy
3. FINDINGS: 
Emergent pedagogy, language and 
competence
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Video Stimulated Recall, Reflection and Dialogue
Participants in dialogue expressed: 
• A need for ‘pedagogical space’, ‘dialogue, 
shared resources ideas’, 
• ‘to continue to foster a kind of interdisciplinary 
pedagogical culture’.
• A lack of ‘occasion to engage’
• ‘a lot of duplicated effort’ and ‘dispersed 
knowledge’
• A need to look at ‘various perspectives and 
exercises’
Methods that teach
‘it has been interesting for me to think through my own 
views’ 
‘I’m sure it’ll be even more interesting to learn about 
what others have to say, and then for all of us [experts] 
to learn about what we’ve all had to say about it 
[emergent data]’
The idea of getting the interviewees involved in 
thinking about the results of the interview, and 
commenting on it. That would be wonderful work’. 
W Paul Vogt
Methods that teach
• ‘[this] could be important for us, as qualitative 
research methods teachers, to get the opportunity to 
see what is going on around the world […] otherwise 
it seems like its very obscure […] It’s important, not 
just for you, but also for us, to recognise what we are 
doing, why we are doing [it] and the way that we are 
going it. How can we change? Or even how we can 
produce another way of teaching advanced methods 
[…]I have not specific view on that, and I will wait for 
your feedback to see what else is possible. 
Cesar Cisneros-Puebla
Methods that teach
‘It’s worth thinking about it a bit more with the help 
that you’re providing because it is a [culturally 
dependent] different way of teaching research 
methods’ 
Teacher Case Study 2
Methods that teach
“At the beginning I didn’t realise, that yes, I didn’t 
do much reflection beforehand on pedagogies and, 
you know, the way how I’m conveying training to 
students, […] it’s taking it from peers, taking it from 
my own training, looking at what I liked and what I 
didn’t like, and then simply, you know, going ahead 
as somebody who was doing research.”
Teacher, Case Study 2. 
• Methods teachers with educational backgrounds 
and pedagogical interests have a developed 
pedagogical vocabulary
Pedagogic Language and Pedagogic Competence 
go hand in hand
Approach
Anything that describes how the teacher 
goes about their pedagogic task which 
coheres around a theory, set of values, 
principles, aspiration or identity as a 
particular kind of teacher. Unifying level.
Fluidity
Getting closer 
to the action




Strategy
Identification of goal directed planning for 
implementing an approach. More than a 
collection of tactics in that they cohere 
around a purpose. Goal directed level.
Tactic
Identification of procedural planning as part 
of the strategy. More immediate and 
responsive to feedback in situ than strategy. 
Procedural level.
Task
What learners (or teachers) are required to 
do or actually do. Learner or activity level. 
Typologies of talk
• Named/explicit 
pedagogies
– Active Learning
– Learning by Doing
– Experiential Learning
• Unnamed/implicit 
pedagogies
Pedagogy of Methodological Learning Codebook
Approach How the teacher goes about their pedagogic 
task which is
Named known named by them and recognisable (known) to 
others 
Named personal named by them but personal to them rather than 
being generally known
Unnamed known generally known as a named approach, but for 
which the teacher has not used that name
Unnamed personal unnamed by them and personal to them rather 
than being generally known
Codebook:  Approach / Named Known
Description Inclusion criteria and level 3 codes*
L2 subtheme 
a) named known
An approach in how the teacher 
goes about their pedagogic task 
which is named by them and 
recognisable to others 
i. Student-centred
ii. Active learning/ Learning by doing
iii. Problem-based learning/ Project-based
iv. Experiential learning/ Immersion
v. Spiral curriculum
vi. Didactic
vii. Scaffolding + ‘teachable moment’
viii. Modelling 
ix. Independent learning = empowerment
x. Reflexive
xi. Community learning
xii. Knowledge transfer
xiii. Collaborative learning 
xiv. Peer-learning 
The challenge of articulating implicit pedagogy
‘It’s likely to be a short conversation. I was reading 
these questions this morning and I thought “I don’t 
know the answer to most of these” ’
Yvonna Lincoln
‘Yeah […] when I scanned the questions, I said 
“Oh, I need to think about this one” 
Richard Rogers
Codebook:  Approach / Unnamed known
Description Inclusion criteria and level 3 codes
L2 subtheme 
c) Unnamed known
An approach in how the teacher 
goes about their pedagogic task 
which is generally known as a 
named approach but for which 
the teacher has not used that 
name
i. Peer teaching/learning + 
ii. Active learning + (hands on) (doing) + 
get stuck in
iii. Experiential learning + (getting hands 
dirty) + (as if) 
iv. Student-centred +
v. Independent learning +
vi. Scaffolding + (hold their hands for a bit) 
vii. Didactic + lecturer centred
viii. problem based learning 
Pedagogic Language: In the data
Named Known: Active Learning
• ‘..my approach is active learning, and reflexivity within that..’  
Amanda Coffey
• ‘I have a book on teaching statistics, A Bag of Tricks, [… ] it’s full of 
active learning examples’ Andrew Gelman
Unnamed Known: Active Learning
• ‘I consider all my methods classes a "research studio" where we are 
actively DOING things with data, with analysis, and so on’ 
Johnny Saldana
• ‘I teach research methods in a very hands-on, technical way’ Nadia, 
CAQDAS teacher
Codebook:  Approach / Named Personal
Description Inclusion criteria and level 3 codes
L2 subtheme 
b) named personal
An approach in how the teacher 
goes about their pedagogic task 
which is named by them but 
personal to them rather than 
being generally known
i. Non-technical
ii. Behind the scenes
iii. Embodiment 
iv. Experience sampling
v. Reverse engineering
vi. Stimulating the statistical imagination
vii. Flexible 
viii. Communicative
ix. Translation
x. Visual
xi. back and forth
xii. pluralist – multi-perspective
xiii. Standpoint
xiv. Dialogical
xv. Intuition 
Codebook:  Approach / Unnamed Personal 
Description Inclusion criteria and level 3 codes
L2 subtheme 
d) Unnamed personal
An approach in how the teacher 
goes about their pedagogic task 
which is unnamed by them and 
personal to them rather than 
being generally known
i. Cultural adaptation/ translation
ii. Produce something
iii. Visual approach to quants
iv. Verbal approach to quants
v. Theory first
vi. Facilitated discussion
Articulating a pedagogic approach and repertoire
what I would like to do is contrast […] the 
computational turn and the rise in big data with 
what one could call the digital turn, and that is 
more of in the spirit of hacking, as opposed to the 
spirit of the […] the massive; working with massive 
datasets.  
Richard Rogers
Bringing implicit pedagogy to the surface
Interviewer: 
I’m really interested in what you mentioned about 
hacking culture informing digital methods […] Because I 
wonder, reading into some of your previous answers in 
terms of creating sprints and [using] these kind of 
teaching methods, do you see yourself as re-purposing 
teaching methods from other disciplines in a sense, as 
well as re-purposing technologies?
Richard Rogers: 
Yeah. Nice one. 
• Methods teachers with educational backgrounds 
and pedagogical interests have a developed 
pedagogical vocabulary
• Where pedagogy is developed, language 
become pedagogically invested. 
Pedagogic Language and Pedagogic Competence 
Questions
How can we better access pedagogies that are not 
articulated in pedagogic language?
Is explicitly pedagogic vocabulary necessary for rich 
pedagogic culture? 
What is the role of sensorial and embodied aspects of 
teaching practice here? 
What other ways of knowing could be engaged?
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Additional Resources
International Journal of Social Research Methodology 
special issue: http://www.tandfonline.com/toc/tsrm20/18/5
Lewthwaite & Nind (2016) Teaching Research Methods: 
Expert Perspectives on Pedagogy and Practice. 
British Journal of Educational Studies 64(4): 413-430.
http://dx.doi.org/10.1080/00071005.2016.1197882
Nind & Lewthwaite (2017) Hard to Teach: inclusive 
pedagogy in social science research methods education. 
International Journal of Inclusive Education. 
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